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Introduction

SELF-STUDY
ORGANIZATION

Santa Barbara City College is pleased to submit
this Institutional Self-Study as part of its appli-
cation for re-affirmation of accreditation. For-
mal planning for this study began during the
Spring Semester, 1989. The composition of
each of the nine standards committee was de-
fined and committees for each of the nine stan-
dards were convened. Each committee had an
early kickoff meeting during Spring to review
the standards and to outline its work.

Work began in earnest in Fall, 1989.
Each committee elected a chairperson to serve
on the Steering Committee, and discussions began
on the content of the study. The Steering
Committee was convened and chaired by the
Superintendent/President. Membership of the
Steering Committee, in addition to the chair-
persons of the nine standards committees, con-
sisted of: One Board member, the Presidents of
the Academic Senate and the Associated Stu-
dent Body, one representative from the Classi-
fied Professional Growth Board, and one repre-
sentative of the College Planning Council.

A workshop, conducted by Dr. John
Petersen at Cypress College, was attended by
seven members of the Steering Committee and
the Administrative Assistant to the Superinten-
dent/President who is Accreditation Liaison
Officer and coordinator for this study.

In order to contain the size of this docu-
ment, much of the data which substantiate and
expand upon the narrative are included by refer-
ence, and these references will be available in
the visiting team room.

In retrospect, we believe that this study
meets all of the objectives of the accreditation
process. The active involvement of the Superin-
tendent/President has been instrumental in getting
* averybroad-based involvement, including more
student involvement than has been the case in
the past. None of the committees was domi-
nated by any one person. All had good atten-

dance at meetings and lively discussions took
place at each of the standard committees and at

the Steering Committee, which reviewed all of
the text. Committee chairs were drawn from
faculty, administrative, and classified staff.

The timetable for the study is presented
on the next page. At this writing the college was
slightly ahead of this schedule.

Organization charts and a campus map
have been placed at the very back of this pub-
lication for easy reference.

N\

/
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r
ACCREDITATION SELF-STUDY
TIME LINE

TASK Dates
1. Initial committee meetings 5/8to0 5/12/89
2. Development of work plans 5/13t0 5/31/89
3. Fall kickoff, Steering Committee 9/25 to0 9/29/89
4.  First draft ready 10/2/89 to 2/11/90
5. Committee, first reviews 2/12t0 2/25/90
6. Second draft ready 2/26 to 3/11/90
7. Committee, second reviews 3/12 to 3/16/90
8. Third draft ready 3/19to0 3/23/90
9. Final committee reviews 3/26.to 3/30/90
10. Final steering committee review 3/26 to 3/30/90
11.  Final editing 4/1to05/1/90
12. Preparation for publication 5/1t05/21/90
13.  Printing and binding 5/22to 6/15/90
14. Mail reportto ACCJC 7/15/90
15. Gather/organize references - 9/1to 10/26/90

Set up team room

Reserve accommodations for

visiting team
16. Team visit 10/30 to 11/1/90

\.
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RESPONSES TO
RECOMMENDATIONS
OF PREVIOUS
ACCREDITATION
VISITING TEAM

GENERAL

L Although the team is convinced
that the self-study process was open to all
who desired to be involved, all campus
segments should make a full participa-
tion in future accreditation processes a

high priority.

Self-study has been made an institutional
priority. All segments of the campus
community participated in the prepara-
tion of this self-study. The participation
was particularly gratifying because of
the active involvement of classified staff
and students.

STANDARD 1, GOALS AND
OBJECTIVES

2. A viable evaluation component
should be included in the college plan-
ning process.

An evaluation component has been
included as an integral part of the Col-
lege’s planning process. The Superin-
tendent/President, in conjunction with
the College Planning Council, conducted
a thorough evaluation of the College’s
approach to planning during the Fall
and Spring semesters, 1988-89. As a
result of this evaluation, significant
changes to the College’s planning proc-
ess were implemented. The new proc-
essis described under Standard One. It
will be reevaluated in June 1990.

3. In order to assist in institutional
research and planning, it is recommended

- that a comprehensive data base and ap-

propriate programming be developed.

In addition to the institutional database
maintained on the central HP3000 com-
puter, the College has begun download-
ing data from this computer to various
microcomputers for use in institutional
research. The Planning and Research
Office maintains records on teacher loads,
WSCH production, staff data, costs of
instruction, and student characteristics.

Amicrocomputer hasbeen installed and
dedicated to research on Matriculation.
This computer is used to maintain avery
large database on matriculated students,
and is used to conduct longitudinal stud-
ies to evaluate various matriculation
activities.

STANDARD 2, EDUCA-
TIONAL PROGRAMS

4. Adequate coordination should be
explored between the credit and non-credit
programs and the credit ESL and other
credit programs to increase the crossover
of students fromone programtotheother,
especially ethnic minorities. Appropriate
support services should be available for
all student populations.

From Fall 1988 to Fall 1989, a series of
meetings was held between the Deans
of Continuing Education and the Deans
and Department Chairs of Academic
Divisions. These meetings were to ex-
plore ways of coordinating programs,
avoiding duplication, referring students
from one program to the other, and
encouraging non-credit students to
continue in credit programs. The fol-
lowing programs were specifically ad-
dressed: Basic Skills, English as a Sec-
ond Language, Disabled Student Pro-
grams and Services, and Business and
Business Office Education.

/
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In Basic Skills, classes are provided in
both credit and non-credit modes. When
counseled for these programs, students
are made aware of both options. Also,
counselors from the credit program meet
with non-credit high school diploma
students three times per year to inform
them of their options for entering credit
programs upon completion of their high
school work.

To facilitate coordination between credit
and non-credit ESL, and to better meet
the needs of students in these programs,
the goals and purposes of both were
clearly defined and put into writing during
1988-89. As a result, students applying
forcredit ESLare referred to non-credit
classes when credit sections are full, when
registration has ended, or when the non-
credit classes would better meet the needs
of the student. In Fall 1989, approxi-
mately 300 students were referred.
Students in the noncredit ESL program
are provided information regarding credit
offerings at least once each term. Stu-
dents indicating an interest are referred
to a credit counselor or to the credit
ESL program for further counseling.

There has also been coordination of
inservice training programs which in-
clude both credit and non-credit faculty
and articulation with local high schools
and junior high schools.

Because of the above coordination,

Disabled Student Services are now pro-
vided for non-credit students. These
services include counselors, translators,
readers, writers, and assessment serv-
ices. Curriculum is under development
to provide full use of the High Tech
Center for disabled students.

In Business and Business Office Educa-
tion, non-credit focuses on introductory
level skills and credit provides interme-
diate and advanced training. Non-credit
course titles and course lengths were
changed to reflect this emphasis. A
special modular credit class - “Introduc-

tion to Supervision” - was scheduled at w

the Wake Center in Spring 1990, and a
credit Word Processing class was moved
to to the Wake Center to provide classes
in a familiar environment for former
non-credit students.

Non-credit students may also apply for
and obtain credit for noncredit courses
in Business Office Education and Com-
puter Information Systems applicable
to a Certificate program by taking ap-
propriate tests.

On-site counseling, registration, assess-
ment, and other support services have
been brought to the Wake Centerto en-
courage participation in credit classes.

STANDARD 3, INSTITU-
TIONAL STAFF

No recommendations.

STANDARD 4, STUDENT
SERVICES

5. Efforts to implement a full ma-
triculation program should be continued.

SBCC continues to be a model program
in Matriculation. Due to the large num-
ber of requests for visitation, the college
conducted a state-wide conference in
order to disseminate information and
discuss the implementation models which
we had created. The college-wide Ma-
triculation Committee is active, well-
informed and motivated in improving
the program. The structure is being re-
evaluated and refined for implementa-
tion in Fall 1990.
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6. Since there has recently been a
major restructuring in the Student Serv-
ices area, a thorough evaluation should
takeplace at the proper time to determine
the effectiveness of the changes which
have been made.

The administrativedeans have reviewed
with the Vice President for Student Af-
fairs their new job responsibilities.
Adjustments have been made to the
position of Dean, Student Development
based on this review. Each dean feels
that his or her responsibilities have
continued to be expanded and the col-
lege’s expectations are unrealistic.

7. The college’s “Due Process Pro-
cedure”, which guides the evaluation of
student grievances, should be more broadly
disseminated to students and staff via
such vehicles as the Student Handbook.

The availability of copies of the due
process procedures is noted in the Col-
lege Catalog, the Student Handbook, and
the Schedule of Classes. A complete
copy is distributed to all Student Affairs
and Academic Affairs staff, management
staff, Student Senate, and the Board of
Trustees. copies are readily available to
students along with the appropriate
guidance in using the process from the
Dean, Student Services, the Coordina-
tor of Student Activities, and the Vice
President for Student Affairs.

8. The development of a compre-
hensive, college-wide plan to define, as-
sess, and meet the educational needs of
the college’s and district’s ethnic popula-
tionwould benefit SBCC'’s attemptstore-
fine and expand minority recruitment.

A college-wide plan is being developed
through the Statement of Institutional
Directions. A college-wide committee
has coordinated special events and the

recruitment process. The present goal
is to bring the faculty members into the
processand coordinate their efforts with
the Student Affairs staff.

STANDARD 5, COMMUNITY
EDUCATION AND SERV-
ICES

9. The new Institutional Research
Advisory Committee should consider in-
cluding non-credit students in its analysis
of student characteristics as well as devis-
ing an independent effort to survey and
analyze non-student needs and interest,
with the emphasis being on minority and
disadvantaged populations.

The Institutional Research committee
was formed for the purpose of conduct-
ing and coordinating evaluation proj-
ects in the credit program. The college
does not feel that this committee should
become involved with non-credit research
atthis time. We agree that acommunity
needs study would be very worthwhile,
and hope to conduct one in the near
future. Meanwhile, the Vocational pro-
grams keep in touch with community
needs in their programs through active
Advisory Committees.

10.  Inorderio build enrollment bridges
between the non-credit and credit pro-
grams, mention of each program should
be included in both schedules.

In the Winter 1989 Schedule of Classes,
advertisements appeared in support of
the credit programs in Business and
Business Office Education. The slogan
for the campaign was “Don’t Stop
Now...Give Yourself Some Credit”.
Posters were placed in classrooms of
related noncredit classes and fliers de-
scribing credit offerings and registration
procedures were distributed in noncredit
classes. Also, since Summer 1988, the
Business Development Center hasiden-

~
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Page Intro-5



Introduction

r

\.

tified one of its main purposes as the
promotion of both credit and noncredit
business programs.

In order to better meet the needs of
students in both the ESL and the Essen-
tial Skills of Basic Education programs,
the noncredit and credit departments,
work very closely to assure thatstudents
are referred from one program to the
other when it is appropriate for student
placement. Also, when college credit
classes are full or it is past the final
registration date, students are referred
to appropriate noncredit classes which
are open-entry, open-exit. In Winter
1990, mention of college credit programs
in these areas were noted in the Con-
tinuing Education Schedule. the college
credit schedule will begin similar refer-
rals in Fall 1990.

In order to encourage students in the
noncredit high school diploma or G.E.D.
programs to continue on into the col-
lege credit program, counselors go to
those classes and discuss the options
that the college offers to these students
for furtherstudy and/or vocational train-
ing. Students are also made aware of
financial aid opportunities that may be
available to them.

STANDARD 6, LEARNING
RESOURCES

11.  Anexamination should be made
of the current organization of the Media
Services Department.

Following the last accreditation, the or-
ganization of the Media Services De-
partment was thoroughly reviewed by a
committee coordinated by the Office of
Academic Affairs. As a result of that
review, significant changes occurred in
the administration of that area, e.g.,
leadership change, and a determination
of service priorities and future direc-
tions was made The high level of faculty

satisfaction with the present Media
Services provides evidence to support
the appropriateness of the changes made.

A review is now being conducted re-
garding how Media Services may linked
with College-wide supportof the micro-
comoputer environment.

12.  Even before the West Campus
Library is built, non-space-related issues
should be explored such as implementing
computersearch capabilities, a full use of
the On-Line Computer Library Center
(OCLC), and the incorporation of an
automated library system.

Since the last accreditation visit, the library
explored and implemented computer
search capabilities, OCLC, and an auto-
mated library system. Access to on-line
databases (DIALOG and WILSON-
LINE) is available to students and fac-
ulty without charge. The Infotract CD-
ROM indexing system was introduced
in 1987 and has been very successful.
The card catalog was replaced with the
VTLS on-line system in January 1990.
The Luria Library and Learning Center
collections are catalogued on OCLC.
For additional details, please refer to
Standard 6 in this self-study.

13.  Aconsolidated philosophy for the
student learning resources such as LAC/
Tutorial, CAI, Reading and Writing
Laboratories, should be developed, with
possible placement under one admin
administrative authority.

The LAC/Tutorial Center, CAI Lab,
English Writing and Tutorial Labs, and
the Reading/Study Skills Center have
reported to the same Dean of Academic
Affairs since Fall 1988. Throughout the
planning of the new Learning Resource
Center and since the opening in Fall
1989, the directors of these programs
have coordinated their efforts. All of
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the programs housed in the LRC share
the philosophy that they are campus-
wide labs that support and complement
classroom instruction. Through the ef-
forts of the Computer Writing Lab and
the CAI Lab, “writing across the cur-
riculum” is encouraged. The Reading/
Study Skills Center provides support for
“reading across the curriculum”. The
Learning Assistance and Tutorial Cen-
ters serve most academic departments.
All of the labs provide open access and
diverse programs.

STANDARD 7, PHYSICAL
RESOURCES

14. The excellent dialogue between
maintenance and the Disabled Student
Services program with regard to architec-
tural barriers should continue.

The disabled Student Services repre-
sentatives have been involved with all of
the recent and future construction proj-
ects. The district has actively solicited
input on accessibility and responded be-
yond what is required by Federal guide-
lines or the State Handicapped Compli-
ance Office at the Office of the State
Architect. Recent efforts on modifica-
tion to door entrances in the Student
Services Center and Interdisciplinary
Center are major examples. The new
student parking structure, Bookstore and
Business/Communications Center have
all been designed for ease of access and
accommodation for the physically im-
paired.

15. The adequacy of space and light-
ing facilities at the Santa Barbara High
School site should be examined.

At the time of the last accreditation visit
the classes at Santa Barbara High School
were located in abuilding on oneside of
the site. Since then the classes have
been moved into the main building,
improving this situation greatly. Asecu-

rity person has been employed to guard
the parking lot.

STANDARD 8, FINANCIAL
RESOURCES

16. The role of the Foundation for
Santa Barbara City College should be
madevisible to and wellunderstood by all
college personnel.

Since the last accreditation visit there
have been many actions taken to make
the Foundation better known to staff.

0 A page in both the non-credit
and credit class schedules in-
cludes information on Founda-
tion activities.

0 Articles regarding the Founda-
tion and major gifts are pub-
lished in the Santa Barbara News-
Press and The Channels.

0 The Foundation Annual Report
is published in the Santa Bar-
bara News-Press

o Several mailings have beensent
to faculty and selected staff re-
garding the Foundation’s Capi-

tal Campaign.

o Foundation events have been
noted in the College Memoran-
dum

0 Invitations have been sent to

faculty and staff to attend se-
lected events, e.g., Learning
Resources Center dedication.

o The Foundation Director has
worked directly with departments
on fund raising projects.

/
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STANDARD 9, GOVERN-
ANCE

17. The coordination between credit
and non-credit instructional programs
should be strengthened at all levels.

Such coordination has been strength-
ened greatly as described under recom-
mendations 4. and 10. above.

18. The implications of having the
same person serve as Dean of Occupa-

- tional and Career Education as well as

Chairperson of the Applied Science and
Technologies Division should be exam-
ined in light of the collegial system on
campus.

The Dean of Occupational and Career
Education no longer serves as the Divi-
sion Chair. This post is now held by an
occupational instructor.

Page Intro-8
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ABSTRACTS OF STANDARDS

Standard One. (Goals and Objectives)

Santa Barbara City College has a well-defined
set of goals and objectives as stated in its Statze-
ment of Institutional Directions (SID), a docu-
ment whichis updated every two years. The SID
is the basic document upon which the College
basesits planning andis a statement of strategies
which the College has identified as essential in
the near-term (two years) to carry out the Col-
lege’s mission as stated in its Mission Statement.

The SID was developed over a full year
(1988-89) with the active involvement of all
segments of the college community.

In the current year (1989-90), the SID is
being used to formulate a two-year plan of ac-
tion, whichin turn becomes the primary basis for
resource allocation.

An active program of institutional re-
search evaluates the degree to which the SID
goals and objectives are met.

Standard Two. (Educational Pro-
grams)

The College provides a comprehensive curricu-
lum of transfer, vocational, remedial, and con-
tinuing education. Its programs are fully consis-
tent with its mission. The college has been a
pioneer campus in the implementation of ma-
triculation services. Instructional programs are
extensively reviewed every four years.

Although more needs to be done, these
programs are articulated with both the high
schools in the district and with four-year col-
leges and universities. Especially significant is
the formation of an Educational Leadership
Coalition, made up of CEO’s of all area high
school districts and two- and four-colleges.

.

—~
Standard Three. (Institutional Staff)

SBCC has an excellent teaching and support
staff. We have been fortunate to be able to
attract outstanding candidates in spite of a diffi-
cult housing situation, with median prices of
over $300,000. Efforts are being made to allevi-
ate this problem, since it has begun to affect the
ability to attract and/or retain some of the most
desirable candidates.

The college has a full-time teaching staff
accounting for about 60 percent of the total
teachingload. Through its Faculty Enrichment
Committee and its Sabbatical Leave program,
the college providesincentives for on-going pro-
fessional and curriculum development.

Standard Four (Students Services)

Averywide range of services are available to the
students, and these are widely used by the stu-
dents. The college has implemented the state-
wide concept of a Student Services Program
Review, under which each center providing
services has recently undergone evaluation.

The registration process is now com-
pletely on-line to the college computer, as are
current records of enrolled students, thus pro-
viding quick access. Awidevariety of counseling
services is provided. The counseling staffis very
involved in the matriculation process and works
very closely with the instructional staff in carry-
ing out this high priority activity. A Transfer
Center has been in existence since Fall 1986,
and it has been instrumental in raising SBCC’s
transferrate to one of the highest in the state. A
recent national transfer study has identified
SBCC’s program as highly effective.

Through its High School Relations pro-
gram, the college makes its programs known to
high schools in the district, and has gradually in-
creased the percentage of high school graduates
continuing to SBCC. The EOPS program for
low-income and educationally disadvantaged stu-
dents has been found to be one of the best in the
state. Disabled students are amplyserved by the
Disabled Student Programs and Services through)
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five distinct programs.

A comprehensive program of intercol-
legiate athletics is offered with eight men’s and
five women'’s sports.

The college also has an extensive pro-
gram of financial aid, and programs of student
activities, security, and health services and well-
ness.

Standard Five. (Community Educa-
tion and Services)

Santa Barbara City College offers one of the
largest programs of adult noncredit and commu-
nity services programs in the state. This pro-
gram is recognized as amodel for the country. Tt
is conducted out of two off-campus centers, and
makes use of many non-college community fa-
cilities.

The breadth of its offerings and the extent
of community support are well-developed. In
recent years this program has become articu-
lated with the credit program in the areas of
ESL, Disabled Student Services, Basic Skills,
and Business Education. One element of this
articulation works to promote migration of stu-
dents from the noncredit to the credit program.
A major goal of the noncredit Continuing Edu-
cation program is to serve the needs of many
recent immigrants granted amnesty under the
Immigration Reform and Control Act.

Courses in microcomputer applications
have mushroomed over the last few years. Two
labs are in use constantly, every day of the week.

Use of college facilities is coordinated
by the Community Services Office, which sched-
ules the use of college facilities when classes are
not in session. The college makes available
classrooms, lecture halls, athletic facilities, and a
theater.

\.

\

Standard Six (Learning Resources)

In Fall 1989, the college was able to bring to-
gether most of its learning resources in one
location with the opening of its new Learning
Resources Center on the West Campus. This
facility includes a new 40,000 ASF library, two
fully-equipped microcomputer labs, a tutorial
center, a learning assistance center, and an
educational media services center. Only the
media center is located outside the new build-
ing.

The library now provides on-line com-
puterized access to its card catalog which is
available through terminals in the library or with
dial up modems. Soon it will provide on-line
circulation. Access is also provided to on-line
databases for both students and faculty.

A computer lab is available for students
to carry out writing assignments for any class on
campus. Students have generally felt that this
has greatly helped them to enjoy and gain profi-
ciency in writing. A writing lab, adjacent to the
computerized lab provides tutorial help in writ-
ing assignments.

The Learning Assistance Center pro-
vides extensive audio-visual materials to supple-
ment many classes. These materials will soonbe
catalogued in order to be included in the library
on-line catalog system.

Standard Seven. (Physical Resources)

The college is in the midst of a major building
program. The Learning Resources Center
opened Fall 1989. Currently under construction
are a new classroom/office building on the West
Campus and a Student Services Center in the
old library building on the East Campus. Secon-
daryeffects of these projects will include remod-
eling in the Administration Building and the
Humanities Building.

Other projects which are in early stages
of development are an expansion of Bookstore
facilities, further removal of handicapped barri-
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ers, anew Business/Communication Center, and
a 450-space parking structure.

Two off-campus facilities were converted
from elementary schools to house the district’s
Continuing Education program.

Standard Eight. (Financial Re-
sources)

Fiscal planning and budgeting is closely tied in
with educational planning and the Statement of
Institutional Priorities. Wide campus participa-
tion is achieved in both the setting of objectives
and the budgeting process. The focal point for
this activity is the College Planning Council
which consists of administrators, faculty, classi-
fied staff, and astudent. A policyof the Board of
Trustees requires a five percent contingency re-
serve to be set aside.

In recent years the Foundation for SBCC
has become asignificant source of supplemental
funding for a variety of campus needs, including
$1.2 million for the capital construction fund. A
new drive has just begun to raise another $18.6
million for program endowment, endowed fac-
ulty positions, scholarships, facilities improve-
ment, and annual support.

Standard Nine (Governance and Ad-
ministration)

The Board of Trustees sets policy which is im-
plemented by the Superintendent-President and
the administration. Board members are kept
well-informed about campus issues through
regular appearance at Board meetings by the
Presidents of the Academic Senate and the
Associated Student Body. An elected, non--
voting student member also sits on the Board.

Anothervehicle for providing the Board
with information and early input on campus
matters is the Board subcommittee. Three of
these committees oversee Educational Policy,
Facilities, and Fiscal matters and take recom-
mendations to the full Board.

\.

\

There has been very low turnover among
the Board members, some of which have served
since the district was first formed in 1964.
Members of the Board demonstrate an acute
interest in the welfare of the college and do not
have personal agendas or political ambitions.

Faculty is well-represented in college
governance by an Academic Senate which has
its own committees to formulate recommenda-
tions to the Superintendent-President. The
Academic Senate President sits on the College
Planning Council, is provided time for a presen-
tation on faculty concerns at each Board meet-
ing, and meets weekly with the President. Fac-
ulty members alsoserve on the College Planning
Council. Concerns have been voiced over the
extent to which faculty influence in governance
is effective, although it is generally agreed that
there is ample opportunity for faculty positions
to be made known.

Support staff and students also sit on
many of the college-wide committees concerned
with governance matters, including the College
Planning Council and the College Council.

J
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Goals and Objectives

STANDARD 1A

DESCRIPTION

The Mission Statement for the institution is
published in the college’s General Catalog
(1A.1). This statement, which is consistent
with the historical and legal mission of public
community colleges, lists the institution’s
guiding principles and fundamental pur-
poses. The guiding principles represent a
consensus of the values which serve as the
basis from which the fundamental purposes
are fulfilled.

The college’s comprehensive planning
process is guided in general by its Mission
Statement and specifically by its Statement of
Institutional Directions (1A.2). The latter is a
statement of -specific strategies which the
college community has identified as neces-
sary to enhance its functioning and to main-
tain a superior level of performance. Most
of the strategy or objective statements listed
inthe Statementof Institutional Directions (SID)
can be measured in terms of the extent to
which they have been achieved.

The direction statements are assembled
into six major areas consistent with the
categories of the Board of Governor’s Basic
Agenda. The college’s six direction state-
ments are viewed as college-wide goals that
transcend organizational structures: (1)
Transfer Education, Vocational Education,
and Skills Essential for Academic Success;
(2) Comprehensive and Quality Community
Education; (3) Student Access and Success;
(4) Human Resources; (5) Fiscal Resources;
and (6) College Governance. Specific strate-
gies are listed for achieving the objectives
defined for each of the six areas. These
objectives represent the college’s priori-
ties.

The planning process begins by having
the College Planning Committee (CPC)
develop a Statement of Institutional Directions.
A draft of the SID is sent for review to the
Division Chair Council, the Student Serv-
ices Advisory Committee, the Academic
Senate, department chairs, Student Gov-
ernment, and each of the major administra-
tive units (Academic Affairs, Student Af-
fairs, Continuing Education, Business Serv-
ices, and the President’s Cabinet).

The SID, which includes reference to
the college’s Mission Statement, is used by in-
dividual departments in developing their
two-year plans (1A.3). Prior to 1989-90,
departments were asked to use the Mission
Statement and the SID as their primary refer-
ence sources for developing their plans.
Departments were asked to address how
they were going to respond to these priori-
ties in their plans. The individual plans de-
veloped by the departments were integrated
into an overall plan for Academic Affairs,
Student Affairs, Continuing Education, and
the administrative support areas -- Business
Services and President’s Staff (1A.4).

As a result of extensive and thorough
evaluation in 1988-89, a two-year planning
cycle was established. In 1989-90, depart-
ments were instructed to develop specific
objectives that corresponded to those SIDs
which they planned to achieve in the next
two years (1A.3). The objectives stated in
each of the departmental plans were re-
viewed by the appropriate administrators
and were placed into one of the six major
goal areas identified in the Statement of Insti-
tutional Directions. Trans-institutional teams
were formed for each of the six SID goal
categories. These teams were responsible
for integrating .into a plan the departmental
strategies for achieving specific objectives
corresponding to the SIDs. The final plan
for the college was developed by the Col-
lege Planning Council, in consultation with
the appropriate college committees and
administrative units (1A.5).

Where appropriate, the objectives noted
in the institutional plan are stated in meas-

J
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Standard One

urable terms. At the end of each year, the
College President meets with the College
Planning Committee to review the extent to
which each of the institutional objectives
has been achieved.

APPRAISAL

The college’s Mission Statement and the State-
ment of Institutional Directions are consistent
with the historical and legal mission of public
community colleges. The Mission Statement
and the SID are clear, well understood by
the college community, and used to guide
the planning process of the college.

During the 1988-89 academic year, the
College Planning Council held two retreats
to discuss the planning process and how it
might be improved (1A.4, pp. 1-2). Among
the findings of this assessment of the plan-
ning process identified at the retreats were
that:

1. Most departments were doing a good job
of planning.

2. Additional efforts need to be made to
create a basic level of awareness among
members of the college community on the
essentials of planning.

3. The components of the plan need to be
better integrated into an overall planning
document for the college; and

4. The Statement of Institutional Directions
should be extended to include a set of strate-
gies for carrying out those priorities.

A proposed realignment of the plan-
ning process was suggested from these
meetings as a means for improving the quality
and usefulness of the plan, while at the same
time making the process more streamlined.
A two-year planning process was imple-
mented, replacing the earlier five-year plan-
ning cycle. The SID was refined and strate-
gies for achieving the stated priorities were
identified in 1988-89. In 1989-90 depart-
ments were asked to respond to the SID by

developing a two year plan. The expecta-
tion is that departments will have a more
global view of the institution than in the
past and that their plans will deal with col-
lege-wide issues, problems and objectives.

The revised planning process was im-
plemented in Fall, 1989. The planning
process is proceeding on target and it has
resulted in the production of an integrated
planning document for the college. The
planning document represents a marked
improvement from the ones produced in
past years in that: (1) it is organized around
basic college issues and objectives that cor-
respond to the Statement of Institutional Direc-
tions; (2) the strategies developed by the
departments for achieving particular objec-
tives have been integrated into a set of
activities for meeting each of the institu-
tional direction statements; and (3) most of
the objectives in the plan are stated in a way
that can be measured.

One criticism of the planning process
voiced by the department chairs was that
the SID and the strategies for achieving
them were too global and didn’t correspond
to initiatives their departments were plan-
ning to take in the areas of teaching and
curriculum development. A comprehensive
evaluation of the revised planning process
was conducted by the College Planning
Council at the end of the 1989-90 academic
year (1A.5).

PLAN

The results of the comprehensive evalu-
ation of the planning process conducted by
CPC in Spring 1990, will be used to refine
the planning process.

Page 1-2




Goals and Objectives

STANDARD 1B

DESCRIPTION

The Mission Statement and the Statement of
Institutional Directions reflects the compre-
hensiveness of Santa Barbara City College
as well as its distinctive nature. The SID is
reviewed each year by members of the col-
lege community and the Board of Trustees
and periodically by members of the commu-
nity.

The college has implemented a variety
of systematic procedures for assessing the
extent to which the educational needs of
students and the community are being ad-
dressed. In Fall, 1986, the college imple-
mented a comprehensive program review
process for each of its academic (1B.1) and
student service programs (1B.2). A client
survey is required as part of the program
review. Each of the college’s programs is
evaluated once every four years and recom-
mendations for improvement are incorpo-
rated into the departments’ plans.

In 1984, an Institutional Research Com-
mittee was formed. This committee is charged
with identifying and conducting research
projects that assess the extent to which in-
stitutional goals and objectives are being
achieved. A description of how this com-
mittee functions and of the organizational
structures that are in place to ensure that
the results and recommendations of the
research are used to improve college prac-
tices is available in Reference 1B.3. Re-
search projects that have been conducted to
evaluate the effectiveness of various pro-
grams are listed in the summary of institu-
tional research projects that is compiled
each year (1B.4; 1B.5). Examples of the
studies conducted to assess the extent to
which the educational needs of students are

being addressed include:

1. Periodic surveys of students to assess the ex-
tent to which students are taking advantage of
the facilities and resources provided by the col-
lege to promote learning and development, the
degree of progress students are making toward
achieving desired outcomes of a college educa-
tion, and student satisfaction with the institution
(1B.6; 1B.7). The results of these studies are
used to develop strategies to promote student
attainment of important educational objectives.

2. Follow-up studies of former vocational
program students (1B.8) and of students who
transferred to The University of California, Santa
Barbara (1B.9). These studies are designed to
assess student satisfaction with their progress
and to identify how the college could have better
prepared them for their jobs or transfer.

3. Evaluation studies on the effectiveness
of the college’s Early Registration Program
(1B.10), Matriculation Program (1B.11; 1B.12),
and Faculty Advising program (1B.13).

Information on the extent to which the
educational needs of the community are
being achieved is obtained through the
vocational program advisory committees,
the Citizens’ Advisory Council for Continu-
ing Education, and the advisory committee
for the Business Development Center. The
Business Development Center, originally
established in 1986, was created to identify
and meet the educational needs of the busi-
ness sector in the college’s service area.

The college’s published materials accu-
rately portray institutional functions. All
published materials are carefully reviewed
for accuracy by appropriate administrative
offices committees and are double checked
for accuracy by the Publications Office. In
recent years, the college has upgraded many
of its brochures and it has developed a
number of new publications such as the
Student Planning Guide (1B.14).

As described under Standard 1A, planning
and resource allocations are conducted through
the College Planning Council, which drafts the
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Standard One

Statement of Institutional Directions and re-
views department plans and resource requests
in light of overall college priorities expressed in
this statement. An important criterion used in
determining which resource requests are to be
funded is whether the request corresponds to an
institutional priority identified in the college
plan (1B.15).

APPRAISAL

The college has devoted a significant amount
of staff time to institutional planning and
assessment. In recent years, a conscien-
tious effort has been made to incorporate
the results of institutional research into
college practices designed to improve stu-
dent learning and development (1B.16). Find-
ings from research studies have influenced col-
lege practice in the areas of early registration
(1B.110), matriculation (1B.11), and instruc-
tional practices (1B.4; 1B.5).

Procedures for assessing the extent to
which the objectives identified in the col-
lege’s new institutional planning process
have been developed and will be imple-
mented.

The college is doing a thorough job in
linking decisions regarding plans and re-
source allocations to institutional goals and
priorities identified in the planning process.

Substantial progress has been made in

the quality and comprehensiveness of its
publications.

PLAN

The college will improve its efforts to use
the results and recommendations from its
research studies to improve institutional
practices, particularly those that will have a
positive effect on student learning and
development.

Procedures for evaluating the extent to
which each of the objectives in the college plan
are being achieved will be implemented by De-

cember, 1990.

STANDARD 1C

a

DESCRIPTION

In Fall, 1988, the College President charged
the College Planning Council to review the
college’s Mission Statement and to revise the
format and content of the Statement of Insti-
tutional Directions. The process began with a
lengthy brainstorming session with the Presi-
dent, members of CPC, and invited guests
from various segments of the college (1C.1).
A draft of the SID and the college Mission
Statement was sent for review and comment
to all faculty and staff, student government,
subcommittees of the Board of Trustees,
and members of the community. The com-
ments were reviewed by CPC and, where ap-
propriate, incorporated into the final ver-
sion of the document (1C.2).

When adopted in 1983, the Mission State-
ment was to have been re-examined every
four or five years. Such an examination has
not been undertaken because of the exten-
sive review of the California Community
College mission conducted by the Master
Plan Commision and because of the devel-
opment of AB 1725. The SID is now rewrit-
ten every two years. It is reviewed by members
of the college community and the Board of
Trustees before being published. The Col-
lege Planning Council has the responsibility
for rewriting the Mission Statement and the
SID. Departmental objectives are devel-
oped by faculty and staff members within in-
dividual departments and are guided by the
SID. The latter are sent out with the plan-
ning materials at the start of each planning
cycle. The relationship between the institu-
tional priorities and objectives and the col-
lege plan is reinforced by the President in
meetings with CPC and with each of the divi-
sions and by administrators in their meetings
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Goals and Objectives

with departments for which they are respon-
sible. In addition, the goals and objectives for
the institution are continuously being examined
through the program review process.

APPRAISAL

The college has devoted a considerable
amount of time to re-examining and revis-
ing its Statement of Institutional Directions and
its planning process. Members from all seg-
ments of the college community had several
opportunities to participate in the review
process and many did so. Four of the pri-
mary objectives for revising the planning
process were: (1) to ensure that the plans
developed by the departments were respon-
sive to the SID; (2) to integrate the individ-
ual department objectives into a planning
document for the college that would specify
the objectives and the strategies for achiev-
ing each of the institution’s priorities noted
in the Statement of Institutional Directions; (3)
to more closely link the planning process
with budget decisions; and (4) to have the
objectives in the college plan stated in a way
that would allow for measurement of their
attainment. An evaluation was conducted
at the end of the 1989-90 academic year on
the extent to which these objectives have
been achieved. The procedures for assess-
ing the achievement of each objective have
been developed and will be implemented
during the 1990-91 academic year.

PLAN

At present, the college sees the general
mission as being determined at the state
level. No review of the mission is contem-
plated at the college level. The college will
engage in vigorous review of how it will
respond to the statewide mission. The degree
of emphasis to be placed on respective
components of the mission will be deter-
mined by evaluating the needs of our commu-
nity and the specific strengths of the college.
The college’s SID is seen as setting the focus for
insitutional emphasis for the next two years and
will serve as the basis for new directions.

1A1

1A2

1A3

1A.4

1A.5

1B.1

1B.2

1B3

1B.4

1B.5

1B.6

1B.7

1B.8

1B.9

REFERENCES

SBCC Catalog - 1989-1990

SBCC Statement of Institutional Dir-
ections, 1988-89 to 1990-91

Memo to department chairs on direc-
tions for completing the two-
year plans

Plan for the Future, 1988-1993

Into the Nineties: A Plan for 1990-91
to 1991-92

Guidelines for Academic Affairs Pro-
gram Review

Guidelines for Student Services
Review

Decentralized Model for Conducting
Institutional Research

Summary of the Findings and Recom-
mendations of Institutional
Research Projects Conducted
in 1987-88

Summary of the Findings and Recom-
mendations of Institutional
Research Projects Conducted
in 1988-89

The Quality of the Educational Expe-
rience at SBCC: A Report
from Our Students

The Quality of the Educa-
tional Experience at SBCC:
1989-90

Survey of Former SBCC
Students Who Were Enrolled
in an Occupational Program

Followup Study of SBCC
Students Who Transferred to
UCSB
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- Standard One

1B.10

1B.11

1B.12

1B..13
1B.14

1B.15

1B.16

1C.1

1C.2

Evaluation of SBCC’s Early Registra-
tion Program

Evaluation of Santa Barbara City Col-
lege’s Matriculation Program
1983-1988

Evaluation of Matriculation Proce-
dure

Faculty Advising
Student Planning Guide

Criteria Used in Ranking Resource
Requests

Memo to Dr. MacDougall: Summary
of the Implications of Institu-
tional Research for College
Practices, 1988-89

Minutes from CPC meeting to review
the planning process and the
Statement of Institutional
Direction

SBCC Statement of Institutional Di-
rections: 1989-90 to 1990-91
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Educational Programs

STANDARD 2A

DESCRIPTION

The credit educational program is clearly re-
lated to the objectives of the institution as ex-
pressed in the Mission Statement (2A.1) and the
Statement of Institutional Directions.(2A.2) The
College maintains an open-enrollment policy,
and is committed to providing students with a
comprehensive curriculum. The College is
dedicated to meeting the educational needs of
the community by providing educational experi-
ence beyond the high school level. SBCC pro-
vides courses and services for students with goals
of transfer, completion of the Associate in Arts
or Associate in Science degree, and specialized
occupational training leading to certification,
and/or life-long learning. Furthermore, the
College has made a significant commitment of
resources to courses and services for under-
prepared, second language, and physically dis-
abled and learning disabled students.

The College Catalog (2A.3). is the insti-
tution’s definitive and comprehensive source of
information on instructional programs and courses
It provides information related to the institu-
tion’s philosophy, goals and objectives, admis-
sion information, academic policies, student
support services, special programs, certificate of
achievement and degree requirements, transfer
information and course descriptions. It is con-
sidered to be a contract between the student and
the college.

Five thousand catalogs are printed each
summer and are made available to current and
potential students.  Copies of the catalog are

also distributed to faculty, administrative of-
fices, and the community.

Information on all SBCC curricula in-
cluding articulated transfer programs is avail-
able in information sheets distributed by staff in
the Counseling Office, Admission and Records
Office, and the Transfer Center. Articulation
agreements between SBCC and designated four
year colleges and universities are available through
the Transfer Center.

In order to fulfill the College’s general
philosophy and goals, students completing an
associate degree are, as per Title V, required to
complete general education (GE) courses in the
natural sciences, social and behavioral sciences,
humanities, and language and logical thought.

GE requirements allow students to
explore elements of the intellectual and ethical
traditions to which they belong. In addition,
institutional requirements for the Associate
Degree require that students select four out of
five of the following requirements: American
Institutions, Physical Education/Health, Inter-
mediate Algebra, Multicultural/Gender Stud-
ies, and Communications.

All associate degree programs meet Title
V graduation and general education criteria and
standards. Requirements for certificate pro-
grams may not include general education re-
quirements.

The College offers 36 transfer associate
degree programs and 26 vocational associate
degree and certificate programs (2A.3). In
addition the college offers over 2400 non credit
continuing education courses annually and an
active community service program through its
Business Development Center. (2A.4)

The Curriculum Advisory Committee
(CAQC), a college standing committee, is com-
posed of nine faculty division chairpersons, one
counselor, and two at-large faculty members
selected by the Academic Senate President and
Vice President for Academic Affairs. Although
the Committee is chaired on a rotating basis by
aDean of Academic Affairs, voting membership

~N
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Standard Two

e

is limited to faculty. The remaining three Deans
of Academic Affairs serve as resource persons
to the Committee (2A.5)

The CAC acts on all credit and non-
credit programs, new courses, course modifica-
tions and changes in general education require-
ments. Changes may originate from either an
academic department or the Office of Academic
Affairs. There is a two-step process for all
changes; a hearing stage and a voting stage.
Majority vote of a quorum is required before
recommendations are forwarded to the Vice
President for Academic Affairs. All courses and
programs approved by CAC are sent to College
President and the Board of Trustees for ap-
proval each semester.

The CAC has directed the updating of
all credit course outlines to bring them into com-
pliance with new Title V requirements and is
currently overseeing implementation of ABI725
curricular mandates.

Instructional programsare evaluated on
an on-going basis by students, faculty, depart-
ment chairpersons, and deans. Included in this
process is the biennial evaluation of full-time
tenured faculty, and program evaluations con-
ducted once every four years. In addition, on-
going exploratory research is conducted by the
Institutional Research Committee, one of whose
goals is to identify means of improving the in-
structional program.

Admissions policies are consistent with
traditional Title V mandates and more recent
Matriculation regulations. Policies are clearly
described in the College Catalog (2A.3) and
Schedules of Classes (2A.6). Matriculating stu-
dents are required to demonstrate proficiencyin
reading, writing, and mathematics through ex-
amination or successful completion of a stipu-
lated class. Course placement in English and
Mathematics is mandatory. For all other entry
level courses, the College has established a rec-
ommended English and/or Math skill level.

The College offers comprehensive trans-
fer services which include well-articulated courses
and programs and a Transfer Achievement
Program (TAP) for underrepresented students

(2A.7). A transfer facilitator position jointly
funded by the College and the University of -
California at Santa Barbara was established in
1982. However, UCSB informed the College of
itsintent to terminate funding for itsshare of the
position effective in 1990-91.

The primary emphasis of occupational
certificate degree programs is on meeting the
needs of local business and industry. The Busi-
ness Development Center offers a Contract
Education program for local businesses to meet
the short-term training needs of their employ-
ees (2A.8). Furthermore, courses for retraining
or upgrading skills of local employees are pro-
vided. Work experience opportunities for stu-
dents are also available.

SBCC actively recruits from all student
groups; however, the recruitment and retention
of underrepresented and disadvantaged students
receives special attention. See Standard 4,
Student Services for examples of systematic efforts
to attract and retain underrepresented students.

Please see reference 2A.9 for informa-
tion on programs.

The College strives to meet the curricu-
lar needs of special groups through such pro-
grams as:

English as a Second Language (ESL).
Assessment and counseling are provided in
addition to courses from preliteracy through
advanced English levels. An English Language
Studies Program (ELSP) is provided for inter-
national students. (2A.10).

Essential Skills. AReading Study Skills
Center provides students self paced, remedia-
tion and enrichment experiences in reading,
writing and vocabulary development. In addi-
tion, semester length reading and writing courses
are offered (ZA.11).

Disabled Students Programs and Serv-
ices (DSP&S). This service provides assess-
ment for learning disabilities, career planning, a
High Tech Center, and a range of specialized
courses and services for physically and learning
disabled students. (2A.12)

~
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Educational Programs

Articulation with High Schools. The
College has established 2+2 articulated pro-
grams in 7 vocational areas (2A.13). Further-
more, the College has received Chancellor’s
Office funding for the development of 2+2+2
programs in nursing (2A.14) and teaching (2A.15).

APPRAISAL

Santa Barbara City College offers a breadth of
general education courses sufficient to allow
students to fulfill the General Education (GE)
degree requirements of the College. The ra-
tionale and plan for general education have
been cooperatively developed by the Curricu-
lum Advisory Committee (CAC) and the ad-
ministration and approved by the Board of
Trustees. All Associate Degree programs meet
Title V graduation and general education crite-
ria and standards.

The GE pattern remains broad in re-
sponse to the concerns of college departments
that their courses be included and that student
access to the AA/AS degree not be overly re-
strictive. This adherence to broad general edu-
cation criteria has led to the questionable desig-
nation of some courses to GE categories. Ques-
tions have been raised as to whether there is any
adherence to G.E. requirements. The concern
is that these courses may not be consistent with
the breadth and/or content expectations of general
education.

Theinstructional program review evalu-
ation has proven to be effective and comprehen-
sive. This process has allowed students, faculty
and administrators to work in a cooperative
manner to assure that the highest educational
standards are maintained. (See Standard 2B for
more detail.) '

The reading, writing, and mathematics
placement program has beenin place since 1983.
The College continues to carry out extensive
evaluation of placement procedures and crite-
ria. The utilization of placement tests has im-
proved placement and enhanced advisement.
The effectiveness of the program with respect to
student success in subsequent classes has been
demonstrated through research (2A.16) Through

its leadership in the “Model Practices” grant
funded by the Chancellor’s Office, the College
has been a leader state-wide in verifying the
validity of these recommended skills levels (2A.17).
Conclusions from this research are provided to
assist students in educational planning. How-
ever, the College needs to develop more effec-
tive strategies for incorporating the findings of
this research into the counseling and advising
process.

Study skills classes have provided stu-
dents with an opportunity to receive more per-
sonal assistance in all facets of skills develop-
ment and are an integral part of the student
success programs.

The College has repeatedly been recog-
nized as one of the most successful institutions
in preparing students for transfer to colleges
and universities. SBCCconsistently ranks in the
top three community colleges in the state for
transfers to the University of California. Most
recently the College was recognized by the “U.S.
News and World Report” for this success (2A.18).

The recent creation of the Transfer
Achievement Program (TAP) has provided
underrepresented students with personalized
counseling and increased the transfer rate of
this population.

SBCC has been very successful in its re-
cruitment of recent high school graduates through
such programs as on-site orientation and place-
ment testing, Senior Day visitations and general
efforts of the high school relations counselor. In
addition, the College has been very successful in
appealing to the working population of the area
who take courses to upgrade vocational skills.

The systematic utilization of advisory
committees in the development and evaluation
of occupational programs has been invaluable.
Broader and more active participation of repre-
sentatives from industry would strengthen their
role and improve the effectiveness of the Col-
lege’s occupational programs.

Articulation agreements have been an
important formal link between high school dis-
tricts and college occupational programs.

~N
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Standard Two

However, more attention must be paid to the
recruitment of students to these programs and
monitoring of their progress.

The “High Tech” program provided by
DSP&S has been an important recent addition
to services provided to disabled students.
However, the limited number of adapted com-
puters and software programs available and
inadequate staffing has limited the achievement
of the program’s full potential.

The ESL student population has grown
by 50% over the last five years. Althoughthe de-
partment offers a complete range of ESL courses,
the number of courses offered is limited by
classroom space, inability to locate qualified part-
time instructors, and a limit on Teacher Load
Units. In Fall 1989, 300 new ESL students were
redirected to the Continuing Education ESL
program because all credit classes were closed.
Cooperation between the ESL Department and
other departments has improved the transition
of students from non-credit to credit academic
and vocational programs.

PLAN

o The College through its Curriculum
Advisory Committee will carry out a
comprehensive review of current Gen-
eral Education policies and procedures.
The intent will be to establish a more
formal philosophy of General Educa-
tion and to refine procedures for desig-
nation of course to G.E. categories

o The college will strengthen the advising
committees to vocational programs. Ac-
tivities to be carried out will include:

- Assurance that committee
membership includes the par-
ticipation of persons from un-
derrepresented groups,

- Assurance that there is a clear
understanding on the part of
committee members of their roles
and responsibilities,

N

- Greater involvement of commit-
tee members in finding employ-
ment for program completers,

- Direct assistance from commit-
tees in the identification of ex-
ternal funding sources.

The College will, through the Articula-
tion Council, work with local K-12 dis-
tricts on developing more effective pro-
cedures to encourage students to par-
ticipate in 242 articulated programs.
Strategies will include:

- Provision of moreopportunities
for high school students to visit
SBCC facilities and programs,
and

- Greater coordinated efforts
between the College and high
school districts to work with the
private sector in making students
aware of local employment
opportunities.

The College will work with the Founda-
tion for SBCC to identify individual or
corporate donors to support the expan-
sion of the Disabled Students High Tech
Center.

The College will implement formalized
articulation betwen its credit and non-
credit English-as-a-Second-Language
programs. It will be the intent to use the
non-credit program as the primary pro-
vider of ESL instruction for entry level
non-English speaking students.

The College will continuously monitor
its Assessment and Placement practices
to assure that procedures are valid, reli-
able, and non-discriminating. Further-
more, greater attention will be placed
on the relationship between assessment
practices and student performance in
Mathematics and English classes.
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STANDARD 2B

DESCRIPTION

The Program Review Model (2B.1), which was
initially implemented during the 1986-87 aca-
demic year, is the primary mechanism used for
evaluating the College’s instructional programs.
This model, which was revised in Spring 1990,
involves having each of the institution’s educa-
tional programs undergo a systematic and com-
prehensive evaluation once every four years.
The procedures for conducting the program
reviews are similar to those followed in the self-
study portion of the institutional accreditation
process. The review scheduling is such that
every academic department will undergo a full
program review (self-study) during the interval
between the comprehensive self-study visit.

The program review begins by having
members of the department complete a com-
prehensive self-study report that addresses each
of the following areas:

L Goals and objectives

2. Unique program characteristics

3. Progress toward achieving prior goals
4. Curriculum

S. Staffing

6. Student characteristics including enroll-

ment trends, course completion rates,
grade distribution rates, job placement
rates, and satisfaction with the depart-
ment

7. Articulation and extra college activities
8. Adequacy of program resources
9. College support

10. Major concerns of the department.
Departments are also asked to docu-
ment how their program activities re-
flect the goals and objectives stated in
the College’s Statement of Institutional
Directions.

The self-study report prepared by the
department is forwarded to a validation team
consisting of the division dean, the department
chair, a faculty member from outside the depart-
ment, and an individual from outside the college
with expertise in the discipline evaluated. The
validation team is responsible for reviewing the
information in the self-study report and prepar-
ing a report on its findings and recommenda-
tions. The Vice President for Academic Affairs
meets with the division dean and the depart-
ment chair to review the self study and valida-
tion team reports in terms of their complete-
ness, quality, and viability of the recommenda-
tions advanced. An agreement is made during
these meetings on which recommendations are
to be implemented.

Along with the formalized program
evaluation process, the Deans of Academic Affairs
engage department chairs in an on-going analy-
sis of departmental and student performance.
Longitudinal data are used to assess trends in
enrollments, attrition rates, grade distribution
rates, and job placement rates. Thisinformation
is given to each dean for his or her departments
and is reviewed each semester with the Vice
President for Academic Affairs.

In addition to the evaluation process
that is in place for all instructional programs,
some occupational programs have to meet ex-
ternal evaluation standards that have been es-
tablished by a professional, state or national
accrediting organization.

Each of the College’s occupational pro-
grams has an advisory committee that meets at
least once each year to review the status of the
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program in terms of meeting changing technolo-
gies and employment needs in the local and
regional job market. The advisory committees
are comprised of individuals drawn from local
business, industry, government, and non-profit
agencies (2B.2).

Departmental plans are developed as
part of the institution’s two-year planning proc-
ess and integrated with program evaluation
procedures. The two-year plans are developed
within the context of the Statement of Institu-
tional Directions (2B.3). The Statement of
Institutional Directions (SID), developed by the
College Planning Council, with broad input from
the College community, delineates the institu-
tion’s priorities for the two-year planning cycle
in relatively broad outcome statements. De-
partments are expected to identify those ele-
ments of the SID they plan to address in the next
two years and to detail the activities needed to
achieve those objectives. The plans contain
proposed new initiatives for the next two years
as well as projected resource needs of the de-
partment.

The procedures used for allocating re-
sources to instructional departments is directly
related to the College’s two-year planning proc-
ess (2B.4). Eachyear resource needs are identi-
fied by departments within the following six
categories:

Certificated Staffing Needs

Non Certificated Staffing Needs

Instructional Equipment

Non-instructional Equipment

Facilities

Other (e.g. supplies, printing, duplicat
ing)

OO0 0000

The allocation of dollars from the Gen-
eral Fund to meet needs in the above categories
is determined through an institutional review
process. Foracademic departments this process
begins with the Division Chair Council (DCC),
the primary Academic Affairs advisory group.

This Council is chaired by the Vice Presi-
dent for Academic Affairs and is made up of
faculty division chairpersons representing the
nine instructional divisions of the college. The

four Deans of Academic Affairs attend DCC
meeting as non-voting members.

The Division Chair Council deliberates
over academic department requests and makes
recommendations to the College Planning
Council (CPC). CPC then reviews all college
requests for new resources and makes final rec-
ommendations to the President. These same
procedures are followed for allocating Lottery
and State Equipment funds, which also are used
to support instructional department needs and
innovations.

The curriculum planning process begins
in the individual instructional departments. All
requests for new offerings or modifications must
be approved by the department chair, the divi-
sion chair, and the division dean before they are
put on the Curriculum Advisory Committee
(CAC) agenda. CAC is the primary committee
responsible for establishing and implementing
procedures for reviewing curriculum changes.
CAC also determines which courses satisfy the
College’s General Educational requirements.

The establishment of the Institutional
Research Committee (YRC) has greatly enhanced
the college’s effectiveness in addressing impor-
tant questions regarding department and stu-
dent performance. The research agenda is de-
termined to a large extent by the needs identi-
fied by the Offices of Academic and Student
Affairs. The IRC has initiated a number of
ongoing student outcome evaluation studies.
These projects include: a longitudinal study on
the success of matriculated students in complet-
ing their courses and in persisting in college; a
study tracking the progress of students who begin
college in either ESL or remedial courses; a
study estimating the college’s transfer rate and
effectiveness in transferring students to four-
year colleges and universities; a study on the
extent towhich students are taking advantage of
the facilities, resources, and opportunities pro-
vided by the college; a study on the extent to
which students feel they have made progress
toward achieving important college objectives;
and a follow-up study of students who were
enrolled in an occupational program (2B.5).
The results and implications of the studies
completed by the IRC are discussed periodically

\
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at meetings of college committees, divisions and
departments.

APPRAISAL

During the past nine years the college has made
several attempts to make its institutional plan-
ning process more systematic and meaningful.
The efforts, including the recent modification
from a three-year to a two-year planning cycle,
have been largely successful. The primary
modifications incorporated into the two-year
planning process have been the reinforcement
of planning within the context of the SID, and
the integration of the two-year planning process
with the College’s budget-building process.

The implementation of this new plan-
ning process has shown that the process of inte-
grating the two-year plans with the Statement of
Institutional Directions will need to be refined
to assure greater clarity of purpose and to elimi-
nate redundancy and unnecessary paperwork.
Furthermore, the SID statements need to in-
clude greater emphasis and direction on the in-
structional focus of the institution. Feedback
from instructional departments indicates that it
has been difficult for them to identify their role
in many of the SID areas. This is because the
SID did not include objectives that pertained
directly to teaching, student learning, or curricu-
lum development. The College should incorpo-
rate the development of an educational pro-
gram master plan into the institutional planning
process.

The planning and consultation processes
used in determining resource allocations to in-
structional departments are working well and
extensive opportunities for input are provided.
The allocation of General Fund, State Equip-
ment, and Lottery Funds is tied directly to the
planning process and decisions on which re-
source requests are supported are based on
clearly established procedures and criteria.

Faculty members have the major role in
the design, implementation and coordination of
instructional programs. The lines of communi-
cation for establishing and modifying courses,
programs, and degree requirements are well

understood and are adhered to.

Although Title V re-writes were com-
pleted by Spring 1989, the CAC files were still
not complete a year later because some of the
new course outlines needed to be typed, some
were awaiting signatures, and some were wait-
ing to be input into the College database. The
process of entering new courses into the cur-
riculum database needs to be streamlined and
the CAC files must be kept up to date.

The length of time it takes for new courses
and programs to be approved may pose prob-
lems to departments as deadlines for schedules
and catalogs appear. Signed proposal forms
must be sent a week before a CAC meeting in
order to appear on the agenda. CAC has a
policy of holding a first hearing, with avote tobe
taken at the next meeting. Since CAC meets
every other week, the process of having a course
approved can take a month or longer.

The Institutional Research Committee
has completed a number of valuable evaluation
studies of students and programs objectives.
Although the results and implications of these
studies for improving college practices are dis-
cussed by various groups on campus, procedures
need to be developed for disseminating the find-
ings to all faculty and staff. Furthermore, proce-
dures should be developed for the systematic
utilization of findings in the development of
academic goals and objectives.

PLAN

0 The college will evaluate its
revised institutional planning
procedures and implement
changes to improve their effec-
tiveness. Revisions will include
the delineation of procedures
for the development of an edu-
cational program master plan.

o The college will develop more
systematic procedures for mak-
ing the college community aware
of the products of its institu-

\
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tional research effort in using
findings in program planning.

o The Curriculum Advisory Committee
will seek adequate clerical support so
the files may be kept up to date in a
timely fashion.

) The Curriculum Advisory Committee
will review its policies and procedures
in order to streamline them to ensure
that actions can be taken in a more
timely manner.

STANDARD 2C

DESCRIPTION

The College has been extensively involved in
articulating its instructional programs with serv-
ice area high school districts. As ameans of for-
malizing this interrelationship, the college took
the initiative in developing an Articulation Coun-
cil to serve as an intersegmental body to oversee
articulation activities (2.C1). :

Articulation Council achievements of
note are:

o Establishment of seven articulation
agreements with K-12 district vocational
programs.

0 Coordination of college assessment
procedures with K-12 mathematics and
English programs.

o Jointly sponsored staff development
activities in numerous curricular areas,
including English Composition and Lit-
erature, ESL, Essential Skills, Physics,
Biology, Mathematics.

0 Acquisition of state funding for a 2-+2+2

articulation program in nursing. (2C.2)

0 Acquisition of state funding for a 2+2+2
articulation program “Tomorrow’s
Teachers” designed to encourage high
school and community college students
to consider teaching as a career. (2.C3)

0 Active support and response to the place-
ment program for accelerated high school
students to take courses at SBCC while
still in high school.

The College was also in the forefront in
establishing the Educational Leadership Coali-
tion. This coalition is composed of the President
of Santa Barbara City College, the Chancellor
of the University of California, Santa Barbara,
the Superintendents of the County Schools Office,
and Santa Barbara and Carpinteria School Dis-
tricts, and the President of Westmont College, a
local private four-year college. The President of
Santa Barbara City College has chaired the coa-
lition since its inception.

The Coalition meets on a regular basis
to discuss and act on educational issues and pri-
orities. This group has been instrumental in its
support of the efforts to establish the “Tomor-
row’s Teachers” Program to encourage students
to consider careers in teaching. Through its
public support of the program and the coalition
member’s commitment of local school funding
to support initial planning efforts, the “Tomor-
row’s Teachers” program is now in operation.

The College has received local, regional
and national recognition for its effectiveness in
transferring students to four-year institutions.
This success has been primarily in the transfer of
students to the University of California and
most notably in the rates of transfer to UCSB.

The College in cooperation with the
Consortium for the California State University,
established a Bachelor’s degree¢ program in
Business Administration with all upper division
courses offered in the SBCC service area. This
program was developed with the support of the
business community to provide a bachelor’s degree
alternative in the community for working adults.

J/
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Academic departments, primarily
through the department chairpersons and the
Deans of Academic Affairs, engage in on-going
dialogues with their counterparts in primary re-
ceiver universities and colleges. Much of this
effort is coordinated through the College’s Trans-
fer Center and the transition position funded by
the College and UCSB. The administrative staff
in Academic Affairs, furthermore, meets monthly
with administrative staff from Student Affairs to
discuss and coordinate transfer related issues
and priorities.

The President annually meets with the
Vice Presidents for Academic and Student Af-
fairs and their staffs to review the College’s data
on transfer as well as data provided by the CSU
and UC systems. An important component of
these data is a college survey which was devel-
oped during the 1988-89 academic year and dis-
tributed to all students who had transferred to
UCSB during the prior year. This survey focuses
on students assessment of their instructional
preparation and the quality of SBCC services
which had been provided to them as they pre-
pared for transfer (2C.4).

The college has not implemented sys-
tematic and consistent procedures for deter-
mining the number, performance and satisfac-
tion of occupational students. This type of data
is reflected and analyzed when departments are
evaluated.

The college has participated in the State-
wide Student Followup System coordinated
through the Chancellor’s office. Dataon the job
placement and satisfaction of former SBCC oc-
cupational program students were collected for
the first time in 1988-89. The information from
this follow-up study has been distributed to fac-
ulty and staff in the occupational departments
for analysis and discussion (2C.5).

The occupational department advisory
committees review courses and programs for
the purpose of determining their relevancy to
current job demands. In some cases, revisions
are made to programs and specific courses as a
result of mandates from accreditation and li-
censing bodies.

APPRAISAL

There is a need to develop a more comprehen-
sive and systematic procedure for conducting
follow-up studies of occupational program stu-
dents to evaluate their level of job placement,
performance, and adequacyof preparation. The
response rates to the Statewide Student Fol-
lowup System surveys have been disappointing
and the value of information collected is limited.
Efforts at the departmental level to collect fol-
low-up data on their former students have not
been conducted in a systematic or effective
manner.

The college has initiated extensive ef-
forts with local high school districts to facilitate
articulation and coordination. The Articulation
Council and Educational Leadership Coalition
are especially noteworthy achievements. The
college should monitor closely the effective im-
plementation of articulation agreements. Fur-
thermore, it should continue efforts to more
effectively coordinate its assessment and place-
ment program with high school math and Eng-
lish departments, and provide feedback to high
schools on college placement results by school
and ethnic group.

The college has received substantial
recognition for its effectiveness in preparing
students for transfer. It should, however, con-
tinue to emphasize the importance of academic
department involvement in issues and proce-
dures relating to transfer. Furthermore, it should
place greater emphasis on facilitating transfer to
California State University campuses as well as
other campuses of the University of California.

The College has demonstrated creativ-
ity in the exploration of intersegmental efforts
to offer baccalaureate level opportunities for
part-time students. The College should con-
tinue efforts in this area.

The College does not have a focal point
on campus for the delivery of services for stu-
dents in occupational programs that is compa-
rable to the Transfer Center it established for
transfer-oriented students. A proposal to estab-
lish such an Occupational Center has been de-

~
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The college is laying groundwork for implemen-
tation of an Occupational Center modeled after
its highly successful Transfer Center. This cen-
ter will be a coordinated effort between Aca-
demic Affairs and Student Affairs and will in-
clude the following:

0 Work experience and cooperative edu
cation opportunities for students in lo
cal businesses and industry.

0 Financial assistance for occupational
students. This will be coordinated with
the Foundation for Santa Barbara City
College and will provide scholarships
and internships for occupational students.

0 Consolidation of the Occupational
Center with the existing Career Center,
job placement, work experience and
internship efforts. It willbe theintent of
the college to obtain support and imple-
ment the Center within a three year
period.

0 Greater formal articulation with local
employers for determination of place-
ment opportunities for occupational
program completers.

o The college-wide follow-up of students
who have left or completed occupational
programs will be refined and expanded.

The College will continue efforts to
involve academic staff in issues relating to trans-
fer and to more systematically provide informa-
tionto department chairpersons and staff on the
performance of their majors in the transfer insti-
tutions.

The Articulation council will continue
to encourage exploration into the integration of
the assessment programs in Math and English
with testing and instructional programs in local
K-12 districts. Furthermore, the college will

(
veloped. annually report placement results to K-12 su-
perintendents through the Executive Commit-
tee of the Articulation Council.
PLAN

The Academic Affairs and Student Af-
fairs staff will implement the procedures devel-
oped to ensure more effective participation of
department chairpersons and faculty in the
development of articulation agreements with
four-year institutions.

The College will continue to work with
the CSU Northridge Ventura Center and other
CSU campuses to provide more part-time ori-
ented baccalaureate level opportunities for serv-
ice area residents.

Asidentified in the Statement of Institu-
tional Directions, the College will assertively
attempt to expand articulation agreements with
CSU Northridge, Chico, Long Beach, Sacra-
mento, San Francisco, San Luis Obispo, Son-
oma, and with the University of California
Berkeley, Davis, Irvine, Los Angeles, Santa
Barbara, and Santa Cruz.

STANDARD 2D

DESCRIPTION

Students and the public are provided with a
broad spectrum of information on the College’s
courses and programs through a variety of pub-
lications. Principal among these are the General
Catalog (2A.3), the Schedule of Credit Classes
(2A.6), and Student Planning Guide (2D.1).
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The catalog may be purchased at the
Campus Bookstore, and reference copies are
available at all times in the College Library,
Counseling Center, Admissions and Records
Office, and the Transfer, Career and Informa-
tion Centers. The catalog is distributed to all
faculty and administrative offices.

The Schedule of Credit Classes contains
an accurate listing of specific credit classes of-
fered by the College each semester. Itis mailed
to each household and postal boxholder in the
District two months prior to the start of each
semester. Additional free copies are made read-
ily available in the Admissions and Records Office
and the Information Center. The schedule also
contains admissions/registration information,
student assessment/advisement and orientation
requirements, residency information, a return-
mail application for admission form, the final
examinationschedule, college calendar, BOGG
application form, student conduct standards,
EOPS/student services information, and a non-
discrimination statement. Additional news items
about the College are included.

In 1989, the College implemented pro-
cedures for producing and typesetting in-house
the copy for the catalog and schedule of classes.
This process allows the Academic Affairs and
Publications offices to publish these documents
earlier, as well as to facilitate late content changes
efficiently.

The Student Planning Guide (2D.1) is
the college’s principal counseling/guidance
document for implementing new-student orien-
tation, assessment, advising, program planning,
and transfer preparation. This annual publica-
tion is distributed at no cost to all new incoming
students during scheduled group advising ses-
sions by the Counseling Center staff prior to
each Fall and Spring Semesters. This guide has
proven to be a unique and effective resource for
students.

For students submitting applications, the
College has developed a system for issuing form
letters to students targeted to applicant type.
Groups receiving letters are: new students, new
transfer students, continuing students, return-

ing students, and returning transfer students.

More than 60 individual brochures, high-
lighting transfer/vocational programs and spe-
cial student services, supplement these three
primary publications. Departmental brochures,
updated and rerun every other year, are distrib-
uted at no cost to students through the College’s
Counseling and Career Centers and campus
display racks, as well as District high school
counseling offices and career centers. The trans-
fer/vocational program brochures describe the
specific characteristics of programs and
majors.(2D.2)

Promotional community service/perform-
ing arts mailers, describing public lectures and
music, theater and dance productions offered by
the College, are distributed to community resi-
dents on request. A District mailing list is main-
tained and updated regularly for this
purpose.(2D.3)

A Continuing (Adult) Education Divi-
sion Schedule of Non-credit Classes is also pub-
lished prior to each Fall, Winter, Spring and
Summer Quarter. It lists all classes by title,
description, times and location. Thisschedule is
distributed free to all District residents as a sup-
plement to the Sunday edition of the Santa
Barbara News-Press.(2D.4)

APPRAISAL

College publications are serving the needs of
students and the public. The publications are
varied, easily available, and convey the informa-
tion accurately. They are carefully edited to
avoid specious and insupportable claims.

Theconsolidation of the productionand
typesetting of the catalog and schedule on cam-
pus has improved efficiency and allowed for
earlier student assessment, advisement and reg-
istration.

The General Catalog and Student Plan-
ning Guide are updated annually and each pub-
lication is reviewed for accuracy by appropriate
staff in the Offices of Academic Affairs and
Student Affairs. The Schedule of Credit Classes
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e

is published prior to each term and it is checked
carefully for accuracy. At the end of each regis-
tration period, a post-mortem meeting is held to
review all aspects of the registration process,
including the clarity and accuracy of information
in the Schedule of Classes. The Schedule of
Classes has been improved each semester as a
result of the recommendations made in these
post-mortem registration meetings.

The Matriculation Publications Sub-
committee has been working on the improve-
ment of matriculation related materials. Rec-
ommendations for revision are made to the
Matriculation Committee.

The College, through its matriculation
program, has established a subcommittee to review
the appropriateness, accuracy and readability of
publications provided for students.

In Spring, 1989, a survey was sent to
students who were enrolled in an occupational
programin the Spring of 1988. Responses to the
two items pertaining to publications pointto the
need to examine the usefulness of the informa-
tion provided to occupational program students
as well as the methods of distributing this infor-
mation. Systematic review procedures, along
the lines used to critique the Schedule of Classes,
should be implemented for examining the accu-
racy, clarity and helpfulness of the College’s
publications.

Brochures, flyers, and announcements
are manually layed out in-house and sent off-
campus for typesetting. The time needed to
generate thesedocumentscouldbereduced if
the computer technology used for typesetting
the catalog and schedule of classes were applied
to the College’s other publications.

PLAN

Procedures will be developed to ensure that
each of the College’s major publications is sys-
tematically reviewed. The General Catalog will
be critiqued as part of the comprehensive post-
mortem review of the registration process that
takes place at the conclusion of each registra-

tion period. The Matriculation Committee will
be responsible for reviewing the clarity, accu-
racy and helpfulness of the Student Planning
Guide and the Publications Committee will be
charged with reviewing brochures and other
publications.

A systematic procedure should be es-
tablished for evaluation of the college catalog
and Schedule of Classes.

Astudy will be conducted to identify the
information students and prospective students
need regarding the College’s occupational pro-
grams as well as the most effective methods of
disseminating this information.

The College will continue to review its
publications to eliminate insupportable claims
and continue to seek ways to improve overall
production efficiency.

In-house computer capability has been
planned and requested for the Publications Office
for 1990-91. Such capability will allow this de-
partment to produce program brochures and
other printed materials in a more efficient and
timely manner, and thus eliminate the need for
outside commercial typesetting vendors.

STANDARD 2E

DESCRIPTION

When new courses are proposed to the Curricu-
lum Advisory Committee, criteria for credit de-
termination are included and considered. Upon
approval of a course, all instructional depart-
ments are required to have the current course
outline on file in the Office of Academic Affairs.
This outline must include the specification of
criteria to be used in the assignment of grades
for courses.
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Each department is ultimately respon-
sible for determining if its standards are “based
upon generally accepted norms or equivalen-
cies.” Methods for monitoring the appropriate-
ness of standards and grading practices include:
feedback fromreceiverinstitutions for academic
courses, feedback from occupational program
advisory committees and employers, feedback
from accrediting agencies, and reports on stu-
dent job performance.

Department chairpersons and academic
deansstress to faculty the importance of provid-
ing to students clear and specific grading criteria
in course syllabi and other materials distributed
at the beginning of each semester (2E.I). Gen-
eral grading criteria and procedures are also de-
scribed in the General Catalog. (2A.3). The col-
lege does not provide a means for granting credit
for prior experiential learning other than through
the credit by examination procedures described
in the General Catalog. (2A.3)

The Essential Skills, English, and Math
Departments have established exit proficiencies
from one level of<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>